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Pupil premium strategy statement 2024 - 2027

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2025 academic years) funding to help improve the attainment of our disadvantaged
pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our

school.
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Detail

Data

School name

West Road Primary Academy

Number of pupils in school

276 —Whole School
106 — Pupil Premium

Proportion (%) of pupil premium eligible pupils

38.4%

Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)

2024/2027,
specifically 2024 —
2025 review

2025 — 2026, Year
2 of the plan.

Date this statement was published

September 2024
September 2025

Date on which it will be reviewed

End January 2026, April 2026 - interim
reviews.

September 26 Full Review of year 2

Statement authorised by

Julie Woodward/Alan Pettigrew

Pupil premium lead

Julie Woodward/Paul Silvester

Governor / Trustee lead

Andrew Buxton

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £194,585
Recovery premium funding allocation this academic year (+ School-led Tutoring Funding)

Pupil premium funding carried forward from previous years (enter £0 if not applicable)

Total budget for this academic year £194,585

If your school is an academy in a trust that pools this funding, state the amount available to your school this academicyear
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Part A: Pupil premium strategy plan

When making decisions about using Pupil Premium funding it is important to consider the context of the school and the subsequent challenges
faced. Research conducted by EEF (and other sources) should then be used to support decisions around the usefulness of different strategies
and their value for money.

Common barriers to learning for disadvantaged children, can be less support at home, weak language and communication skills, lack of confidence,
more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex family situations that prevent children from
flourishing. The challenges are varied and there is no “one size fits all”.

Our ultimate objectives are:

v" To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.
v" For all disadvantaged pupils in school to make or exceed nationally expected progress rates.
v" To support our children’s health and wellbeing to enable them to access learning at an appropriate level.

We aim to do this through

Ensuring that teaching and learning opportunities meet the needs of all the pupils

Ensuring that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socio-economically
disadvantaged pupils are adequately assessed and addressed

We also recognise that not all pupils who are socio-economically disadvantaged are registered or qualify for free school meals. We reserve the right to
allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socio-economically disadvantaged.
Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or individuals. Limited funding and resources
means that not all children receiving free school meals will be in receipt of pupil premium interventions at one time.

Achieving these objectives:

The range of provision the Governors and Trustees consider making for this group include, and would not be inclusive of:

Ensuring all teaching is good or better thus ensuring that the outcomes children achieve will be improved.

Providing full time teaching assistant support for each class, ensuring the needs of all children, including the socio-economically

disadvantaged, are met.

To implement a catch-up programme for individuals/small groups in phonics, reading, writing and maths.

Additional teaching and learning opportunities provided through trained SEN Support Officers or external agencies.

All our work through the pupil premium will be aimed at moving children to at least age-related expectations.

Support payment for activities, clubs, educational visits and residential, ensuring children have first-hand experiences to use in their learning in the
classroom.
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e  Pupil Premium funding will also be used to support children’s social and emotional needs.

Following the EEF guidance we have adopted a clear, strategic 3-part model approach for Pupil Premium funding provision, which focuses on the following:

The EEF Guide to the Pupil Premium A Education
: : : g Endowmeant
The tiered approach to Pupil Premium spending Foundation

For wiher support and resources
search "t Pupdl Premium®
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Statement of intent

Challenges

Brighter

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Objectives Detail of challenge
1. Speech and language issues, and communication issues, along with language deficit which impact phonics outcomes and attainment.
2. Knowledge and retention of basic skills, including knowledge gaps, in reading, writing and maths that impact on attainment in these areas.
3. Lack of cultural capital and some parents being able to support children at home.
4, Absence and persistent absence rates which impact outcomes.
Social-Emotional, well being, mental health and safeguarding that impact on children accessing education.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan (July 2027), and how we will measure whether they have been
achieved.

A review of these outcomes has been conducted September 2025.

Achieved

A High Focus for 2025 -2026.

Intended outcome Success criteria

1 Pupils have secure knowledge of phonics and can read with At least 80% of PP children pass the Phonics Screening Check by the end of Year 1.
fluency by the end of Key Stage 1. 85% of PP children passed the Phonics Screening Check in Year 1 in 2025

2 Pupils meet age related expectations in their Year Group and

in subsequent year groups.

3 Pupils engage fully in all the school has to offer, including PPP pupils’ attendance on trips is 100%.
trips, residential. 100% of PP pupils attended trips.

PP pupils’ attendance on residential increases on the 2024 attendance.
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Attendance at clubs by pupil premium children increased during the school year
compared to 2023 -2024, but this did not increase term on term, there being a dip in
the Spring Term. This is a key focus in 2025-2026 to ensure this attendance is
maintained and increased throughout the year.

PP pupils’ engagement with TTRS is high and increases each term.

PP showed higher level of engagement with TTRS during the school year, and this
led to outcomes for PP pupils being above national outcomes in 2025 compared to all
pupils nationally, and only a slight gap between PP pupils and non-PP pupils in the
school.

However this level of engagement did not increase term on term, with a dip in the
Summer Term, especially for children already secure with their tables and key PP
children. This is a key priority across Y2-4 in 2025 — 2026 to ensure this engagement
is maintained and increases throughout the year in 2025-2026. The school will all be
ensuring all staff, children and parents are secure in knowing the best and effective
use of TTRS with CPD for staff.

4 Pupils attend school on a regular basis and attendance is
high.

PPP attendance is 94.5% or higher, which is in line with national primary
attendance for all children in 2023/24.

Attendance for the school year for PP children was 95.5%, and 1.0% above the
success criteria, as well as being above the attendance for all child nationally both in
2023 — 2024 and 2024 — 2025. Although narrowed on non-PP children in the school,
it was 0.6% below therefore the focus in 2025 — 2026 will be on narrowing the gap.
PPP Persistent Absence is below 15%, and lower than all children nationally in
2023/24.

PA for PP children was 8.8% and well below the success criteria, as well as
being below PA figures nationally in 2023-2024 and 2024 — 2025. PA

narrowed on non-PP children in the school, but was still 2.0% higher,
therefore this will be a focus in 2025-2026.

5 Pupils with social, emotional, behavioural and safeguarding issues
receive targeted support to enable them to regulate their emotions
and behaviours and fully access all learning.

PP pupils with social care involvement, or classed as vulnerable on the school
safeguarding register, have regular access to in school pastoral support and
programmes.

All key children have had regular access to pastoral support programmes, and this was a key
focus area for the school in 2024-2025 as part of the school’s review of safeguarding
arrangements and was supported well by the pastoral team.

PThere will be fewer behaviour incidents recorded for PP pupils, with incidents
decreasing each term.

'The number of behaviour incidents for PP children reduced in 2024-2025 compared to the
previous school year, although this did not decrease term on term, with an increase in the
Spring Term impacted by 2 pupils. This reduced once more in the Summer Term following
support from the BOSS Team and reviewing provision for the key children. This reduction was

also supported by weekly behaviour review meetings. This will continue to be a priority in
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2025-2026 as we will be reviewing and looking at the impact of BehaviourrASu'pport Plans and
staff training.

PThere will be no exclusions for PP pupils and a reduction in suspensions compared to
last year, and these will reduce each term.

No PP children were excluded, and suspensions reduced during the school year term on term.
[This will continue to be a priority in 2025-2026..

Pincreased engagement in lessons for PP pupils, as informed by drop ins, leading to
better outcomes.

Feedback from both internal and external monitoring, including from OFSTED in February
2025 showed improved engagement in lessons, and that is supported by improved outcomes
for PP pupils across the school in 2024-2025.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this approach Challenge
number(s)
addressed

EYFS 1,2,3,5

Employ an experienced teacher 5 days a week
to ensure improved quality first teaching and
lead to improved outcomes.

+2 additional months progress in attainment (reducing class size — EEF).

There is evidence for additional benefits of smaller class sizes with younger children, so smaller
class sizes are an effective approach during the early stages of primary school. This leads to
more time for high quality interactions with individual and small groups of pupils, and this also
improves the quality of feedback (+6 months — EEF Feedback).

Consultant support to deliver high quality
phonics provision matched to the needs of the
children. including CPD for staff and reviewing
resources

Developing home-learning packs for children to
support home-school links, and meetings for
parents.

EEF references cognitive strategies needed such as subject-specific strategies or
memorisation techniques. This activity would focus on subject specific strategies for Teaching of
phonics. This activity would focus on subject specific strategies for the teaching of phonics.

A key factor for attainment and progress is effective teaching, as highlighted by the Sutton
Trust's 2011 report, which revealed that the effects of high-quality teaching are especially
Significant for pupils from disadvantaged backgrounds.

EEF (+4 additional months progress in attainment (parental engagement — EEF).

Effective Learning in EYFS +4 additional months progress in attainment (Play Based Learning — EEF) 1,2
High quality EYFS provision, including quality first [Play based learning includes a wide range of approaches across a range of environments, which
teaching, play based learning, adult interactions |includes staff that activities and free play. Positive effects have been identified in early learning

and the quality of continuous provision outcomes in aspects in both literacy and language development and early numeracy>

CPD Delivered for staff.

High Quality Phonics Provision - ELS EEF (+5 months - Phonics) 1,2
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TLR leadership position for Phonics.

Develop reading comprehension and fluency +6 months additional months progress in attainment (Reading comprehension strategies — EEF). | 1,2
strategies.
Use of Dyslexia Gold and Ed Shed to support to [Réading comprehension strategies focus on the learners’ understanding of written text. Pupils
improve engagement within spelling and learn a range of techniques which enable them to comprehend the meaning of what they read.
grammar. These can include: inferring meaning from context; summarising or identifying key points;;
. developing questioning strategies; and monitoring their own comprehension and then identifying
Exp!ore use of P'athways to Spelling. ) and resolving difficulties for themselves.
Review the reading cycle and develop Reading
Strategies.
CPD for staff on comprehension strategies,
reading fluency and use of enhanced texts.
Pathways to Writing 1,2

Teach writing composition strategies through
modelling and supported practice using the
Pathways to Writing Programme which will be
implemented across school.

Promote fluent written transcription skills by
encouraging extensive and purposeful practice
and explicitly teaching spelling.

Use of EdShed Materials and Pathways to
Spelling to provide core support of the spelling
structure to be used across school and developed
through CPD for all staff.

Smaller groups to ensure more AFL, and more

detailed feedback, and use of adults to support the
needs of children

Use of evidence-based recommendationsthat are relevant to all pupils, and particularly to those
struggling with their literacy as presented in the Improving Literacy at Key Stage 1 and 2 reports
from EEF. These reviewed the best available international research and consulted experts to
arrive at key principles for effective literacy teaching.

https://educationendowmentfoundation.org.uk/education-evidence/quidance-reports/literacy-ks-1

https://educationendowmentfoundation.org.uk/education-evidence/quidance-reports/literacy-ks2

+6 months additional attainment in progress(Feedback — EEF).

Providing feedback Is well evidenced and has a high impact on learning outcomes. Effective
feedback tends to focus on the task, subject and self regulation strategies: it provides specific
information on how to improve.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
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Maths Mastery Learning, supported by the White| +5 months progress in attainment (mastery learning — EEF). 1,2,3
Rose Programme, and Mastery in the Mastery learning approaches have consistently positive positive impacts and the effects are
Curriculum in EYFS. higher in primary school pupils and especially in mathematics.
Mixed Ability teaching.
CPD for staff — on the mastery approach and 147 months of progress in entertainment (early approaches in numeracy — EEF)
use of manipulatives, use of Cubes approach for . .
reasonin IApproaches supporting the development of early numeracy skills and knowledge has an

9 important positive impact on the early stages of mathematical learning. Targeted early Numeracy
Use of TTRs and Ed Shed to support resources. l3nproaches help children from disadvantaged background to catch up their peers by the
beginning of formal schooling.

CPD scheduled to be delivered to support the +4 months additional progress entertainment (social and emotional learning — EEF) 12,35
needs of children with SEND (Adaptive
teaching).
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Y6 Maths Tuition +5 months progress in attainment (one-to-one tuition — EEF). 1.2

High quality Small Group and 1:1 Tuition for +4 months progress in attainment (small group tuition — EEF). T

children in Y6 for maths for 1 day a week.

This arrangement enables the teaching to focus exclusively on a small number of learners, usually
in a separate classroom or working area. Intensive tuition in small groups is often provided to
support lower attaining learners or those who are falling behind, but it can also be used as a more
general strategy to ensure effective progress, or to teach challenging topics or skills. Staffing ratios
were limiting opportunities to access extended independent learning in FS. They were also limiting
opportunities for targeted teaching in differentiated groups and 1:1 intervention /tuition work, and
use of high quality interactions with staff.
Employing teaching assistants to teach targeted +5 months progress in attainment (one-to-one tuition — EEF). 12345

programs for pupil premium children to improve
attainment and progress. This includes one-to-
one tuition and small group tuition.

Teaching assistants run interventions taken from
a varied school menu targeting speech and
language, Phonics, early reading reading
comprehension and fluency, writing, Table
knowledge, arithmetic, math key skills, nurture
and social and emotional development.

+4 months progress in attainment (small group tuition — EEF).

Delivery of Speech and Language Interventions
Use of NELI intervention in EYFS

Embed speech and language interventions
following CPD.

+7 months attainment in progress (communication and language approaches — EEF).

Communication and language approaches have a very high impact. Positive effects have been
identified on early language and literacy skills staff benefit from training and professional
development to use programs and approach successfully.

+5 months progress in attainment (one-to-one tuition — EEF).
+4 months progress in attainment (small group tuition — EEF).

1,2
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Phonics Interventions +5 months progress in attainment (one-to-one tuition — EEF). 12,3
Use of ELS Interventions in small groups, +4 months progress in attainment (small group tuition — EEF).
reinforcing key components of ELS Curriculum,
allowing children to quickly catch up and keep up
with the learning in the classroom. These run by
both teachers and TAs.
Reading Interventions +5 months progress in attainment (one-to-one tuition — EEF). 1,2,3
Use of Reading Plus and Dyslexia Gold to improve+4 months progress in attainment (small group tuition — EEF).
reading fluency and comprehension.
Deputy to target Reading tuition with Year 5 and 6
Pupils
Writing Interventions +5 months progress in attainment (one-to-one tuition — EEF). 12,3
Use of Colourful Semantics within Key Stage +4 months progress in attainment (small group tuition — EEF).
1, and adaptive flexible interventions to
support children catching and keeping up on
the writing curriculum.
Maths Interventions +5 months progress in attainment (one-to-one tuition — EEF). 123
+4 months progress in attainment (small group tuition — EEF). Y
Pre and post teaching interventions to support
children’s, learning, and adaptive flexible
interventions following key maths lessons to
allow children to keep up.
Use of Number Stacks interventions to support
children who need to catch up, where gaps have
been identified through assessment.
To implement weekly Maths Knowledge Sessions
across school to focus on previous year group
gaps.
Deputy to target Maths tuition with year 6 pupils
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Extending school time +3 months progress in attainment (Extended school time — EEF). 123
. . +5 months progress in attainment (one-to-one tuition — EEF). o
Extr_a/small group tuition Y6 targeted tuition +4 months progress in attainment small group tuition — EEF).
x twiceweekly, delivered by teachers.
Wider strategies (for example, related to attendance, behaviour, wellbeing)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Attendance School based evidence on the impact this showed in the second half of last year which took 4,5

Regular monitoring of attendance and early
intervention with families. Weekly meeting
with attendance officer to ensure early
intervention.

Targets support and intervention with
children and families, including in use of
reward systems. Jointly agreeing action
plans

Home visits to check on safeguarding and
agreeing plans to return to school.

Range of graduated termly rewards for

children with attendance of 97% to 100%.
Commission events to promote attendance
eg: attendance awards.

Catch-up sessions for children who miss
learning.

EWO to support Attendance Officer in
meetings with targeted parents.

the school from 2% below national national to above national and saw a big reduction in PA,
especially for PP children.

Use of guidance from DFE ‘Working Together to Improve Attendance’.

Other schools within Brighter Futures Learning Partnership Trust (BFLPT) have seen signifi-
cant historical improvement in attendance and reduction of PA through reward systems.

Positive relationships between home and school leads to better progress and
welfare of children

Rodger et al, (2017)A randomized experiment using absenteeism information to “nudge”
attendance,” [online] available at A randomized experiment using absenteeism information to
“nudge” attendance (attendanceworks.orq)



https://www.attendanceworks.org/wp-content/uploads/2017/09/Todd-postcard-Nudge-research-publis-REL_2017252.pdf
https://www.attendanceworks.org/wp-content/uploads/2017/09/Todd-postcard-Nudge-research-publis-REL_2017252.pdf
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Inclusion Team securing best practice and
monitoring SEN, SEMH and behaviour provision
across school

Lead
LL (SENCO)
LH (Parent Support Officer)
2 x SENSOs

+4 months progress in attainment (Social and emotional learning — EEF).

Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making
skills, interaction with others and their self-management of emotions, rather than focusing
directly on the academic or cognitive elements of learning.

Pupil voice at WR has shown that our Inclusion Team enables children to feel safe and cared
for at school. Parents also report overwhelming appreciation for the work of our Inclusion
Team and the percentage of serious behavioural events has declined significantly over time.

Consultant to support improving provision for SEN pupils, and their outcomes working with the
Inclusion Team. 1:1 support for staff in the production of high quality SEN support plans
involving parents fully in the process.

1,2,3,4,5

Subsidy for out of school activities /trips.

There is high take up of extra-curricular and curriculum enhancement offer by all pupils and in
order to sustain this, we have to subsidise cost for our socio-economically disadvantaged

2,3

young people for trips and residentials. Trips and visits extend our children’s experience,
broadening horizons and im-proving health and wellbeing. Barriers to participation are removed
for vulnerable and disadvantaged pupils.

Tunnicliffe, Sue Dale ; Lucas, A.M ; Osborne, Jonathan (1997), “School visits to zoos and mu-
seums: a missed educational opportunity?” in

International journal of science education, 1997, Vol.19 (9), p.1039-1056 [Online] available at
School visits to zoos and museums: a missed educational opportunity?: International Journal of
Science Education: Vol 19, No 9 (open.ac.uk)



https://www-tandfonline-com.libezproxy.open.ac.uk/doi/abs/10.1080/0950069970190904
https://www-tandfonline-com.libezproxy.open.ac.uk/doi/abs/10.1080/0950069970190904
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Breakfast Club — Learning Mentor attends to
maximise teaching/learning opportunities

Disadvantaged and pupil premium children are
attending school and coming in on time. They are
starting the day with a full stomach, improving
learning and time-keeping. They receive
academic support from school staff.

We also provide every child in school with toast at
the start of the school day to ensure everyone has
had some breakfast, enhancing readiness to learn.
Extra breakfast is provided for pupils who we know
have not eaten.

Breakfast club subsidised for highly vulnerable
families.

Lambie -Mumford, Hannah; Sims, Lily (2018), ‘Feeding Hungry Children’: The Growth of
Charitable Clubs and Holiday Hunger Projects in the UK, Children & society, 2018-05, Vol.32
(3), p.244-254. Available online at ‘Feeding Hungry Children’: The Growth of Charitable
Breakfast Clubs and Hol...: EBSCOhost (open.ac.uk)

+5 months progress in attainment (one-to-one tuition — EEF).
+4 months progress in attainment (small group tuition — EEF).

1,2,3,4,5

Homework materials — exercise books and
equipment across whole school.

Clubs, including lunchtime clubs, is used to
support children in completing learning tasks,
supported by a member of staff.

+5 months progress and attainment (homework — EEF).

Parents supported to help children’s learning at home through the provision of quality home
learning materials (some online). Experience at WR has shown that effective homework helps
to narrow PP attainment gaps. Homework has a positive impact on average (+ 5 months).
Homework that is linked to classroom work tends to be more effective — requiring quality re-
sources.

12,3

Pupil premium fund — contingency fund for
families.

Lead — LL

Parents can approach Family support team who
would signpost and support access to the fund.
Appropriate support in place for targeted children
and PP pupils to enable them to consistently
access equipment, eg purchase of special glasses
for Dyslexic PP children.

Niles, M et al (2008),” How Poverty and Segregation Impact Child Development: Evidence from
the Chicago Longitudinal Study”, in Journal of Poverty. 2008, Vol. 12 Issue 3, p306-332. 27p. 3
Charts. Available online at How Poverty and Segregation Impact Child Development: Evidence
from the Chi.... EBSCOhost (open.ac.uk)

Living in poor and segregated neighbourhoods has detrimental effects on children's life chances,
including access to health requirements, eg glasses.

4,5



https://web-a-ebscohost-com.libezproxy.open.ac.uk/ehost/detail/detail?vid=0&sid=af5d956a-d763-46fc-a449-0deb17aa2a65%40sdc-v-sessmgr03&bdata=JnNpdGU9ZWhvc3QtbGl2ZSZzY29wZT1zaXRl%23AN%3D128929253&db=ehh
https://web-a-ebscohost-com.libezproxy.open.ac.uk/ehost/detail/detail?vid=0&sid=af5d956a-d763-46fc-a449-0deb17aa2a65%40sdc-v-sessmgr03&bdata=JnNpdGU9ZWhvc3QtbGl2ZSZzY29wZT1zaXRl%23AN%3D128929253&db=ehh
https://web-a-ebscohost-com.libezproxy.open.ac.uk/ehost/detail/detail?vid=0&sid=62c9abba-7061-40fc-aed5-ad089bf092b5%40sdc-v-sessmgr03&bdata=JnNpdGU9ZWhvc3QtbGl2ZSZzY29wZT1zaXRl%23AN%3D34652984&db=ehh
https://web-a-ebscohost-com.libezproxy.open.ac.uk/ehost/detail/detail?vid=0&sid=62c9abba-7061-40fc-aed5-ad089bf092b5%40sdc-v-sessmgr03&bdata=JnNpdGU9ZWhvc3QtbGl2ZSZzY29wZT1zaXRl%23AN%3D34652984&db=ehh
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Part B: Review of outcomes in the previous academic year

Pupil Premium Strategy - Statutory Outcomes

EYFS Achieved GLD
All Pupils 76%
Pupil Premium (6 50%

Pupils)

Year 1 Phonics Screening
Check

All Pupils 84%

Pupil Premium (20 85%

Pupils)

Year 2 Passed PSC by end
of Y2

All Pupils 90%

Pupil Premium 85%

Year 4 - MTC Average Score Scoring 25 Scoring 21-25
All Children 23.8 88% 91%
Pupil Premium (21 23.4 86% 89%

children)




TR T

e e de
West Road Brighter
PRIMARY ACADEMY i
Year 6 Reading EXS Writing EXS Maths EXS RWM Combined EXS
All Pupils 69% 78% 82% 63%

Pupil Premium ( 25 68% 68% 80% 60%
Pupils)

Reading GDS Writing GDS Maths GDS RWM GDS
All Pupils 20% 8% 18% 6%
Pupil Premium (25 28% 12% 20% 8%
Pupils)

There were many strengths in outcomes for PP children at the statutory assessments across the school, with some good increases on the previous
year, demonstrating the impact of the Pupil Premium Strategy in place; most notable are the outcomes for PP children in Y4, where there are high
proportions of SEN. In 2025 — 2026 the priority will be on improving outcomes for PP children in EYFS to improve the GLD outcomes, as well as in
reading and writing in Year 6. Additionally the school wants to build on the strong outcomes in many areas.

Change in Outcomes by Year Group (Compared to same cohort outcomes in 2023 — 2024) in Reading, Writing and Maths for PP children.

Year Group - EXS Reading Writing Maths
2 +20% +6% -5%

3 -3% -18% +17%
4 +22% +13% +20%
5 +1% +34% -2%

6 +26% +39% +5%
Average +13.2% +14.8% +7%
GDS
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2 -8% 0% 0%
3 -17% 0% +26%
4 -5% 0% +18%
S 0% 0% +1%
6 +20% +8% -5%
Average -2% +1.6% +8%

The strongest improvements in raising outcomes in reading, writing and maths at the expected standard for PP children were in reading and writing, with both close to
the 15% in the success criteria. However, Y4 for 2025 — 2026 are a high focus year group in reading and writing, and Y3 in writing. Within maths at the expected
standard the improvements were lower, but they started from a higher baseline. Focus year groups for 2025 — 2026 will be Y3 and Y6.

At the higher standard, improvements were much smaller in reading and writing, especially in reading. Therefore, these are high priority areas for PP children in 2025
- 2026 and are key elements of the new SDP, where Pathways to Writing is being implemented across the school. In maths Year 3 and 4 saw strong improvements at
Greater Depth, supported by the impact of the times table work in this phase, in 2025 — 2026 Y3 and Y6 will be priority year groups, along with Key Stage 1.
Challenging the children to achieve Greater Depth and supporting teachers in increasing proportions at Greater Depth will be a key focus in 2025 — 2026.

Attendance
2023 - 2024
Attendance for full year PA for Full Year
Pupil Premium 94.3% 18.0%
Non PP 94.8% 13.4%
2024 - 2025
Attendance for full year PA for Full Year
Pupil Premium 95.5% (+1.2%) 8.8 % (-9.2%)
Non PP 96.2% (+1.4%) 6.8% (-6.6%)

A lot of the strong practice and systems from 2023 — 2024 were embedded and refined further, leading to strong attendance figures, where attendance, including PP
children, was above national average, and where Persistent Absentees were all brought securely below national averages. In 2025 — 2026 the focus will be on
strengthening this further, narrowing the in-school gap between pupil premium children and non-pupil premium children.
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